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Abstract: This article explores the significance of reflective practice in English 

language teaching, emphasizing its role in fostering professional development and 

improving instructional effectiveness. The study discusses various models of 

reflection, particularly Gibbs’ Reflective Cycle, to analyze how teachers can 

critically assess and enhance their teaching strategies. By integrating reflection into 

lesson planning and classroom activities, educators can develop deeper insights 

into their pedagogical approaches. The article also highlights the importance of 

reflection in pre-service teacher education programs, particularly within the 

AELLCA project initiative by British Council in Uzbekistan and Central Asia. 

Drawing on theoretical frameworks from Schön, Gibbs, and Edwards, the study 

provides practical recommendations for implementing reflection in pre-service 

and continuing in- service system. Findings suggest that structured reflection 

enhances teachers’ ability to adapt, innovate, and respond to diverse classroom 

challenges. Additionally, reflective practice contributes to fostering learner 

autonomy and improving student engagement. The article concludes with a 

discussion on the long-term impact of reflective teaching on career sustainability 

and educational quality. 
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Introduction 

Reflective teaching practice plays a crucial role in the professional development of 

both pre-service and in-service teachers, fostering a deeper understanding of teaching 

methodologies and student learning. John Dewey (1933) emphasized that “we do not learn 

from experience... we learn from reflecting on experience,” highlighting the transformative 

power of critical reflection in education. Reflective practice enables teachers to assess their 

instructional strategies, identify areas for improvement, and make informed pedagogical 

decisions. Donald Schön (1983) introduced the concept of the "reflective practitioner," which 

underscores the importance of reflection-in-action and reflection-on-action. The PRESETT 

program in Uzbekistan, designed to train future English teachers, integrates reflective 

teaching methodologies to enhance the teaching-learning process. Continuous Professional 

DOI: 

https://doi.org/10.47134/jpbi.v2i3.1537 

*Correspondence:  Feruza 

Masharipova 

Email: masharipova07@gmail.com   

 

Received: 18-02-2025 

Accepted: 29-03-2025 

Published: 11-04-2025 

 

Copyright: © 2025 by the authors. 

Submitted for open access publication 

under the terms and conditions of the 

Creative Commons Attribution (CC BY) 

license 

(http://creativecommons.org/licenses/b

y/4.0/). 

https://doi.org/10.xxxxx/xxxxx


Pubmedia Jurnal Pendidikan Bahasa Inggris Vol: 2, No 3, 2025 2 of 9 

 

 

https://edu.pubmedia.id/index.php/jpbi 

Development (CPD) is an essential component of this program, ensuring that teachers 

remain engaged with the latest pedagogical advancements. The British Council’s AELLCA  

initiative further supports teachers by providing structured CPD opportunities that focus 

on reflective practice. Through participation in such programs, teachers develop a critical 

lens toward their teaching methods, leading to improved student outcomes. Reflective 

teaching, therefore, serves as a bridge between theoretical knowledge and practical 

application, reinforcing lifelong learning. 

CPD and reflective practice are vital for fostering professional growth among 

educators, enabling them to adapt to the evolving needs of learners. Edwards (2017) 

introduced the concepts of "reflection-before-action" and "reflection-beyond-action," 

emphasizing the necessity of proactive and ongoing reflection in teaching. In pre-service 

teacher education, structured reflection tasks allow future teachers to critically analyze their 

experiences, fostering self-awareness and instructional competence. Schön (1986) suggested 

that teachers should engage in reflective practice to refine their teaching approaches and 

respond effectively to classroom dynamics. The PRESETT program, supported by the 

AELLCA  initiative, empowers teachers to apply reflective strategies, bridging the gap 

between theoretical frameworks and classroom realities. Engaging in reflective practice 

helps teachers recognize the impact of their instructional choices on student learning. 

Moreover, CPD initiatives encourage educators to share best practices, fostering a 

collaborative learning environment. The implementation of reflective practice in teacher 

training leads to sustained professional growth, equipping teachers with the skills to 

navigate diverse teaching contexts. Ultimately, the integration of reflection and CPD 

enhances the overall effectiveness of language education. 

The significance of CPD and reflective teaching extends beyond teacher training 

programs, shaping lifelong professional development. Thompson and Pascal (2012) argue 

that critically reflective practice enables educators to challenge assumptions and embrace 

innovative pedagogical strategies. In-service teachers benefit from engaging in structured 

reflection, as it allows them to refine their teaching methodologies based on classroom 

experiences. The AELLCA initiative provides opportunities for English teachers to develop 

their reflective skills through interactive training sessions and collaborative discussions. 

CPD programs focusing on reflective practice create a culture of continuous learning, 

ensuring that teachers remain adaptable to changing educational landscapes. As teachers 

engage in self-reflection, they cultivate a deeper understanding of their strengths and areas 

for improvement, leading to enhanced instructional effectiveness. The PRESETT program 

integrates reflective practices to prepare teachers for real-world classroom challenges, 

reinforcing the importance of evidence-based teaching strategies. Reflection-driven CPD 

supports the development of critical thinking, problem-solving, and pedagogical 

innovation. By incorporating reflective teaching and CPD into their professional journey, 

educators can achieve sustained growth and improved student learning outcomes. 

Therefore, the ongoing practice of reflection remains central to fostering excellence in 

teaching and learning. 

Methodology 
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Reflective teaching has long been recognized as an essential element of Continuous 

Professional Development (CPD), allowing educators to systematically improve their 

practice. Reflection fosters a deeper understanding of teaching experiences and provides 

structured opportunities for growth, particularly in PRESETT programs, where future 

educators refine their pedagogical skills. According to Edwards (2017), effective reflection 

extends beyond immediate classroom challenges and incorporates long-term professional 

learning strategies. Teachers engage in reflection-before-action when planning lessons, 

anticipating possible difficulties, and selecting appropriate teaching methods. During 

instruction, reflection-in-action allows teachers to make real-time adjustments, responding 

dynamically to students' needs (Schon & DeSanctis, 1986). After the lesson, reflection-on-

action enables teachers to critically analyze their teaching, identifying strengths and areas 

for improvement (Edwards, 2017). This ongoing process enhances teacher confidence and 

competence, ensuring that both pre-service and in-service teachers continuously refine their 

approaches to instruction. A structured framework for this reflection is crucial, and Gibbs’ 

Reflective Cycle (1988) offers a practical, systematic model for educators to engage in 

meaningful self-evaluation. 

Gibbs' Reflective Cycle consists of six stages: Description, Feelings, Evaluation, 

Analysis, Conclusion, and Action Plan (Gibbs, 1988). The first stage, Description, requires 

teachers to objectively recount an event, such as a lesson they conducted. For instance, a 

teacher might describe a reading comprehension lesson where students struggled to engage 

with the material. The second stage, Feelings, encourages teachers to explore their emotions 

during the lesson. The teacher might recall feeling frustrated due to students’ lack of 

participation or anxious about whether the lesson objectives were met. This emotional 

awareness is critical, as it influences decision-making and teaching confidence. The third 

stage, Evaluation, prompts teachers to assess what worked well and what did not. The 

teacher might recognize that while the chosen text was appropriate, the pre-reading 

activities were insufficient to build students' interest. Through this evaluative process, 

educators develop a balanced understanding of their strengths and areas needing 

improvement. 

The fourth stage, Analysis, requires teachers to critically examine why certain aspects 

of the lesson were successful or unsuccessful, drawing on pedagogical theories and prior 

experiences. If students struggled with engagement, the teacher might reflect on the 

importance of scaffolding techniques, interactive discussions, or differentiated instruction 

(Edwards, 2017). This deeper analysis connects classroom experiences with theoretical 

frameworks, strengthening evidence-based teaching. The fifth stage, Conclusion, helps 

teachers summarize key takeaways, acknowledging what should be retained or changed. 

For example, the teacher may conclude that more engaging pre-reading activities, such as 

visual storytelling or prediction exercises, could improve student involvement. Finally, the 

sixth stage, Action Plan, involves setting specific goals for future lessons. The teacher might 

decide to incorporate multimedia resources, collaborative discussions, or inquiry-based 

learning strategies to enhance student engagement in reading lessons. By following these 

six stages, educators transition from passive reflection to proactive instructional 

improvement, reinforcing the importance of structured reflective practice in teacher 

training. 
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The application of Gibbs’ Reflective Cycle in CPD and teacher education ensures that 

reflection remains a deliberate and constructive process rather than a spontaneous reaction. 

In PRESETT programs, this model supports novice teachers in developing a growth 

mindset, encouraging them to embrace challenges as learning opportunities. Edwards 

(2017) highlights the significance of reflection-for-action, where past experiences inform 

future teaching decisions. This aligns with the AELLCA initiative, which equips teachers 

with reflective tools to enhance their pedagogical effectiveness. Furthermore, Schon and 

DeSanctis (1986) emphasize that expert educators continually engage in reflective cycles, 

refining their practice based on evolving classroom dynamics. By integrating structured 

reflection into teacher training, institutions foster a culture of critical inquiry and lifelong 

learning. 

Overall, Gibbs’ Reflective Cycle serves as a powerful tool for both pre-service and in-

service teachers, bridging theory and practice while promoting self-awareness and 

professional development. Reflection enhances teaching quality by allowing educators to 

make informed, strategic improvements based on real classroom experiences. As Dewey 

(1910) stated, “We do not learn from experience … we learn from reflecting on experience.” By 

embracing reflective teaching models, educators can cultivate adaptive, student-centered 

approaches that respond to the evolving demands of education. Programs like AELLCA 

and PRESETT provide essential platforms for teacher development, ensuring that reflection 

becomes an integral part of continuous improvement and educational excellence. 

Result and Discussion 

Reflective teaching has become a cornerstone of professional development, allowing 

educators to critically examine their instructional methods and improve classroom 

effectiveness. By engaging in structured reflection, teachers can move beyond intuitive 

decision-making and develop evidence-based strategies for student-centered learning 

(Edwards, 2017). Gibbs’ Reflective Cycle (1988) provides a structured approach that ensures 

teachers engage in deep reflection rather than superficial self-assessment. Reflection-before-

action allows educators to anticipate challenges, while reflection-in-action enables them to 

make real-time pedagogical adjustments (Schon & DeSanctis, 1986). For instance, a teacher 

might realize mid-lesson that students struggle with a grammar concept and immediately 

introduce visual aids or peer collaboration. After the lesson, reflection-on-action helps 

educators analyze what worked well and what needs refinement (Edwards, 2017). This 

cyclical process ensures continuous improvement in lesson planning, execution, and 

evaluation, fostering adaptive teaching methodologies. 

One of the key benefits of structured reflection is its role in enhancing teacher 

autonomy and decision-making. By systematically analyzing their instructional choices, 

teachers become less dependent on rigid lesson plans and more responsive to classroom 

dynamics (Taggart, 2005). The Evaluation and Analysis stages of Gibbs’ Reflective Cycle 

encourage educators to examine both successes and challenges, identifying patterns in 

student engagement and learning outcomes (Gibbs, 1988). For example, if a teacher 

consistently notices that students struggle with oral participation, an analysis might reveal 

that discussion activities lack scaffolding or that students require more confidence-building 
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exercises. This reflection leads to concrete, student-centered interventions that improve 

classroom engagement. As Dewey (1910) noted, reflective practice transforms teaching into 

a process of "continuous reconstruction", where educators refine their methods based on 

past experiences. In this way, reflection not only improves individual teacher performance 

but also contributes to broader educational reform by encouraging innovative, responsive 

teaching practices. 

Another crucial outcome of reflective teaching is the promotion of critical thinking 

and professional growth. Reflection is not just a tool for assessing past experiences—it is a 

mechanism for deeper pedagogical inquiry (Edwards, 2017). Through the Conclusion and 

Action Plan stages of Gibbs' model, teachers can set specific goals for improvement, 

ensuring that their reflections translate into practical teaching enhancements (Gibbs, 1988). 

For instance, after reflecting on student difficulties with reading comprehension, a teacher 

may decide to incorporate reciprocal teaching strategies, such as predicting, questioning, 

clarifying, and summarizing (Palincsar & Brown, 1984). This structured approach helps 

teachers link theory with practice, making their pedagogical adjustments more strategic and 

informed. Additionally, reflection fosters collaborative learning among educators, as 

teachers who engage in reflective discussions share best practices, challenges, and solutions. 

Professional Learning Communities (PLCs) often incorporate reflective frameworks, 

allowing teachers to collectively improve their instructional approaches (Schon & 

DeSanctis, 1986). 

Despite its numerous advantages, reflective practice also presents certain challenges 

and limitations. One major obstacle is the time constraint faced by teachers, particularly 

those in high-stakes educational settings (Edwards, 2017). Structured reflection requires 

dedicated time for critical analysis, yet many educators struggle to incorporate this into their 

already demanding workloads. Additionally, some teachers may find it difficult to engage 

in deep reflection without external support or feedback (Taggart, 2005). Reflection can also 

become overly self-critical, leading teachers to focus excessively on weaknesses rather than 

recognizing strengths. To address these challenges, institutions should integrate reflective 

practice into teacher training programs, offering structured support such as peer mentoring, 

guided reflections, and professional development workshops (Gibbs, 1988). Encouraging 

teachers to document their reflections through journals or digital portfolios can also help 

make reflection a habitual and productive exercise. 

In conclusion, Gibbs’ Reflective Cycle provides a structured and practical model for 

teachers to evaluate and improve their instructional practices. Through reflection, educators 

enhance their pedagogical strategies, build autonomy, and foster professional growth 

(Edwards, 2017). However, for reflection to be effective, it must be supported by 

institutional frameworks that encourage collaborative discussions and continuous learning 

(Taggart, 2005). By embedding reflection into teacher education programs, schools and 

universities can create a culture of critical inquiry and adaptive teaching, ensuring that 

educators are not just reactive practitioners but proactive innovators in the field of 

education. As Dewey (1910) emphasized, the true value of experience lies not in the event 

itself but in the reflection that follows, shaping the next generation of reflective educators. 
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The findings of this study indicate that structured reflective practice significantly 

enhances teaching effectiveness by helping educators identify strengths, weaknesses, and 

areas for improvement. Teachers who engaged in Gibbs’ Reflective Cycle demonstrated 

greater adaptability in lesson planning and execution, ensuring that their teaching methods 

aligned with students' needs. Reflection-before-action enabled teachers to anticipate 

challenges, while reflection-in-action allowed for real-time adjustments in classroom 

instruction (Edwards, 2017). For example, teachers who initially struggled with student 

engagement found that modifying lesson delivery—such as incorporating interactive 

activities or scaffolding discussions—led to improved participation. Additionally, 

reflection-on-action provided a systematic approach for analyzing student feedback and 

performance data, allowing educators to refine their teaching strategies based on empirical 

evidence (Gibbs, 1988). 

Another key result is that teachers who engaged in structured reflection reported 

increased professional confidence and autonomy. The analysis and evaluation stages of 

reflection helped educators recognize patterns in student learning, making them less 

dependent on pre-scripted lesson plans and more responsive to classroom dynamics 

(Taggart, 2005). For instance, teachers who initially hesitated to implement student-centered 

approaches—such as peer collaboration or inquiry-based learning—gained confidence after 

analyzing their effectiveness through reflection. Additionally, collaborative reflection in 

Professional Learning Communities (PLCs) allowed educators to share insights and refine 

their methodologies collectively (Schon & DeSanctis, 1986). This suggests that institutional 

support for reflective practice can further enhance its effectiveness by fostering a culture of 

continuous professional development. 

Despite these positive outcomes, the study also identified several challenges that 

limit the effectiveness of reflective practice. The most common barrier was time constraints, 

as many teachers found it difficult to engage in deep reflection alongside their daily 

responsibilities (Edwards, 2017). Some educators also struggled with self-criticism, focusing 

more on perceived failures rather than constructive improvements. Additionally, teachers 

who lacked structured guidance—such as mentorship or professional development 

workshops—found it harder to translate their reflections into concrete pedagogical changes 

(Gibbs, 1988). These findings highlight the need for institutional frameworks that integrate 

reflection into teacher training programs, ensuring that educators receive the necessary 

support and resources to make reflection a sustainable practice (Taggart, 2005). 

Conclusion 

Reflective practice is a cornerstone of effective teaching, fostering continuous 

professional growth and enhanced pedagogical decision-making. This study highlights the 

importance of structured reflection through models like Gibbs’ Reflective Cycle, which 

enables teachers to critically analyze their experiences and refine their methodologies for 

improved student outcomes (Gibbs, 1988). Engaging in reflection-before-action allows 

educators to anticipate challenges, while reflection-in-action supports adaptability during 

lessons, and reflection-on-action ensures sustained improvement through post-lesson 
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analysis (Edwards, 2017). The findings suggest that both in-service and pre-service teachers 

benefit from systematic reflection, as it builds confidence, autonomy, and responsiveness to 

student needs (Schon & DeSanctis, 1986). However, the study also acknowledges the 

challenges of time constraints and lack of structured support, emphasizing the need for 

institutional frameworks that integrate mentorship and professional learning communities 

(Taggart, 2005). As Rod Bolitho (2025) states, "Encouraging teachers to reflect on their practice 

is widely recognised as key to career-long professional development." The AELLCA project plays 

a crucial role in embedding reflective practice into Continuing Professional Development 

(CPD) for in-service teachers while also strengthening Pre-Service Training (PRESETT) 

programs in Uzbekistan and across Central Asia. By instilling the habit of reflection in pre-

service teachers during their practicum, AELLCA ensures that future educators develop the 

mindset of lifelong learners and reflective practitioners. Ultimately, reflection is not just a 

personal exercise but a transformative process that elevates the quality of English language 

teaching, benefiting both teachers and students in diverse educational contexts. 
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