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Abstract:  This article explores the effectiveness of blended learning approaches 

in enhancing communicative competence among academic lyceum learners in 

Uzbekistan. Specifically, it focuses on the integration of Google Classroom and 

Padlet into English language instruction to support speaking and writing skills. 

Through an action research design, involving 24 second-year lyceum students, 

the study analyzes both quantitative data (pre- and post-tests) and qualitative 

inputs such as student reflections, observations, and surveys. The results reveal 

significant improvements in students’ fluency, accuracy, coherence, and 

sociolinguistic appropriateness. The findings underscore the pedagogical 

potential of blended learning to foster learner autonomy, confidence, and 

collaboration in language learning. 
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Introduction 

In the 21st century, English language education increasingly relies on digital tools 

and blended learning models to enhance teaching and learning outcomes. Developing 

communicative competence—defined as the ability to use language effectively and 

appropriately in real-life contexts—is a central goal of English language education, 

especially in academic lyceums preparing students for higher education. In the Uzbek 

context, where traditional grammar-translation methods still prevail in many classrooms, 

innovative and interactive approaches are needed to bridge the gap between language 

knowledge and communicative use. Blended learning, which combines face-to-face 

instruction with online platforms, offers a flexible and engaging environment for students 

to practice speaking and writing. This study examines how Google Classroom and Padlet 

can be used in an academic lyceum setting to develop English language learners' 

communicative competence through meaningful, student-centered activities. 

 

 

 

DOI: 

https://doi.org/10.47134/jpbi.v2i4.1887 

*Correspondence:  Nargiza Yusupova 

Email:  n.yusupova@mail.ru  

 

Received: 21-05-2025 

Accepted: 19-06-2025 

Published: 06-07-2025 

 

Copyright: © 2025 by the authors. 

Submitted for open access publication 

under the terms and conditions of the 

Creative Commons Attribution (CC BY) 

license 

(http://creativecommons.org/licenses/by/

4.0/). 

https://doi.org/10.xxxxx/xxxxx
mailto:n.yusupova@mail.ru


Pubmedia Jurnal Pendidikan Bahasa Inggris Vol: 2, No 4, 2025 2 of 7 

 

 

https://edu.pubmedia.id/index.php/jpbi 

Literature Review 

Communicative competence, as conceptualized by Canale and Swain (1980), includes 

grammatical, sociolinguistic, discourse, and strategic components. In the years since, 

scholars have highlighted the importance of integrating these elements into English 

language instruction, particularly through communicative and task-based methods. 

Blended learning defined by Graham (2006) as a combination of face-to-face and online 

instruction has gained traction as an effective model for language development. Research 

has shown that platforms like Google Classroom facilitate task organization, feedback, and 

time management (Azhar & Iqbal, 2018), while Padlet supports real-time collaboration, idea 

sharing, and creativity (Shand & Farrelly, 2018). Blended learning environments foster 

learner autonomy, increased exposure to language, and differentiated instruction, all of 

which contribute to improved communicative performance (Erarslan, 2021; Nguyen, 2022). 

Despite these advantages, the success of such models depends heavily on teacher digital 

literacy, student engagement, and appropriate pedagogical integration. 

Methodology 

This research employed mixed-methods aimed at exploring how blended learning 

approaches using Google Classroom and Padlet can enhance the communicative 

competence of academic lyceum learners studying English. Action research was chosen 

because it allows teacher-researchers to investigate and reflect on their own teaching 

practices in a cyclical process of planning, acting, observing, and reflecting. The research 

was conducted over a 12-week period in an academic lyceum in Namangan involving a 

purposive sample of 24 second-year students (ages 16–17) with an intermediate level (B1) 

of English proficiency, as determined by an internal diagnostic test. The study integrated 

Google Classroom to manage assignments, post speaking and writing tasks, and provide 

feedback, while Padlet was used for collaborative activities such as vocabulary boards, 

group brainstorming, reflective responses, and dialogue writing.  

To evaluate the impact of these platforms on students’ communicative competence, 

both quantitative and qualitative data were collected. The quantitative data included results 

from pre- and post-tests designed to measure speaking fluency, grammatical accuracy, 

writing coherence, and sociolinguistic appropriateness. These tests were scored using 

CEFR-aligned rubrics. Qualitative data were gathered through student reflection journals, 

classroom observations, teacher field notes, and anonymous student perception 

questionnaires. The triangulation of multiple data sources helped to ensure the reliability 

and validity of the findings. Data analysis involved descriptive statistics and paired-sample 

t-tests to assess measurable improvement, while thematic analysis was used to identify 

emerging patterns and student attitudes toward the blended learning approach. Ethical 

considerations such as informed consent, anonymity, and voluntary participation were 

strictly observed. The overall aim of this methodology was to determine the pedagogical 

effectiveness of combining digital and face-to-face instruction for developing 

communicative language skills in an academic lyceum context. 
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Result and Discussion 

The analysis of data collected throughout the 12-week action research cycle revealed 

meaningful improvements in the students’ communicative competence as a result of the 

blended learning approach using Google Classroom and Padlet. Quantitative data from the 

pre- and post-tests were analyzed using descriptive statistics and paired-sample t-tests to 

measure students’ development in four key areas: speaking fluency, grammatical accuracy, 

writing coherence, and sociolinguistic appropriateness. The mean scores increased 

significantly in all categories. For instance, the average score for speaking fluency improved 

from 3.2 to 4.1, and writing coherence rose from 3.0 to 4.3, both on a five-point CEFR-based 

rubric. These improvements were statistically significant with p-values less than 0.01. 

Students showed greater control over sentence structure, vocabulary use, and the ability to 

express ideas logically and coherently in both oral and written tasks. In particular, students' 

use of discourse markers, topic transitions, and audience-appropriate language improved 

in their speaking responses, while their written outputs displayed stronger argumentation 

and clarity. The qualitative data reinforced these findings. Classroom observations showed 

increased student engagement and confidence in communicating in English. Padlet served 

as a dynamic space for students to contribute ideas, give peer feedback, and collaboratively 

create texts. Student journals and a post-study questionnaire revealed that learners 

appreciated the interactive, creative, and flexible nature of the platforms. The triangulation 

of quantitative and qualitative data provides strong evidence that blended learning, when 

thoughtfully implemented, can serve as a powerful strategy to develop communicative 

skills in academic lyceum settings. 
Table 1. Pre- and Post-Test Scores on Communicative Competence Components (N = 24) 

Component Pre-Test 

Mean Score 

Post-Test 

Mean Score 

Mean 

Gain 

Significance 

(p-value) 

Speaking 

Fluency 

3.2 4.1 +0.9 p < 0.01 

Grammatical 

Accuracy 

3.1 4.0 +0.9 p < 0.01 

Writing 

Coherence 

3.0 4.3 +1.3 p < 0.01 

Sociolinguistic 

Appropriateness 

2.9 4.0 +1.1 p < 0.01 

 

*Note: Scores are based on CEFR-aligned 5-point rubrics. Statistical analysis used paired-sample t-tests. 

 

Discussion 

The findings of this study support the growing body of research that blended 

learning approaches when thoughtfully implemented can significantly enhance 

communicative competence among English language learners. The integration of Google 

Classroom and Padlet provided not only increased exposure to the English language but 

also allowed students to engage in meaningful, interactive, and personalized learning 

experiences. The quantitative improvement in learners’ performance across all four areas—

speaking fluency, grammatical accuracy, writing coherence, and sociolinguistic 
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appropriateness—indicates that blended learning environments offer more opportunities 

for students to use the language in authentic contexts, receive timely feedback, and reflect 

on their progress. 

These results align with previous studies (e.g., Azhar & Iqbal, 2018; Erarslan, 2021; 

Shand & Farrelly, 2018) that emphasize how digital platforms foster collaboration and 

autonomy. Google Classroom facilitated structured yet flexible task management and 

enabled teacher-student and peer interaction beyond the classroom walls. This constant 

access to materials and feedback appears to have had a direct influence on learner 

responsibility and self-monitoring. Meanwhile, Padlet encouraged creativity and risk-

taking in communication tasks, allowing students to visually and collaboratively construct 

meaning in less pressurized environments. One key insight from the qualitative data is that 

students felt more confident in using English for communication as the platforms reduced 

the fear of making mistakes in front of their peers. This suggests that blended tools also 

support affective factors of language learning, such as motivation and self-esteem—critical 

in the development of communicative competence. Furthermore, student reflections 

showed that the multimodal nature of blended tasks (text, video, audio, and images) 

supported different learning styles and helped deepen language comprehension and 

expression. 

However, the study also revealed certain limitations. Some students initially 

struggled with navigating the platforms or lacked reliable internet access at home. While 

these issues were managed over time, they point to broader infrastructural and training 

needs if blended learning is to be sustained and scaled effectively in the context of academic 

lyceums in Uzbekistan. Additionally, the study focused on one group of learners in a 

specific setting, so the results may not be generalizable without further replication in other 

contexts and with larger samples. 

 

Conclusion 

 In conclusion, the present study provides compelling evidence that blended learning 

approaches, incorporating platforms like Google Classroom and Padlet, can significantly 

improve the communicative competence of academic lyceum learners. The combination of 

in-class instruction with digital tools allowed students to practice language in diverse 

contexts, reflect on their learning, and interact meaningfully with both peers and content. 

The measurable gains in speaking and writing proficiency, coupled with increased student 

engagement and positive attitudes toward learning, underscore the value of blended 

methodologies in English language teaching. These findings contribute to the existing 

literature by offering a practical model of blended learning tailored to the needs of lyceum 

students in Uzbekistan. They also highlight the importance of teacher readiness, digital 

literacy, and appropriate task design in achieving communicative learning outcomes. It is 

recommended that future teacher training programs focus on equipping educators with the 

skills to design, implement, and assess blended learning environments that are 

pedagogically sound and technologically accessible. Further research should explore long-

term impacts of blended learning on students’ communicative skills and examine its effects 

across other language competencies such as listening and reading. As education systems 
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continue to evolve in response to technological change, this study affirms that well-

structured blended learning can serve as a bridge between traditional instruction and 21st-

century language teaching. 
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