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Introduction

It is known that reading is regarded as the most important collaborative ability in
both education and life. Anderson, Hiebert, Scott, and Wilkinson (1985) assert that reading
is an essential life skill that guarantees a child's success in school and even in life. At schools,
pupils must acquire a variety of reading skills(Hasan, 2022; Kamaruddin, 2023; Rivas, 2023).
Pupils” personal accomplishments and professional achievements will undoubtedly be lost
if they are not used to reading (Anderson, Hiebert, Scott, and Wilkinson, 1985). Reading is
therefore becoming particularly important topic in teaching foreign languages. However,
the current situation at secondary schools is characterised by a lack of interest for reading
among children and their parents, particularly reading fiction, and a poor degree of reader
perception. Because, childrens” desires to read and free time were stolen by the TV and
computer(Chambers, 2019). A lot of parents and instructors are disappointed that children
don't enjoy reading. Teachers take the reading proficiency of their pupils very seriously.
However, they cannot force all pupils to learn and to read. A question arises, how can we
encourage children to read so they acquire a lifelong passion for reading? This issue is
especially crucial at secondary schools. According to the new state educational standards,
the goal of school lessons is to develop a proficient reader who has a developed spiritual
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desire for books as a way to learn about the world and about oneself. In order to accomplish
this goal, the following tasks must be resolved by teachers at schools:

- to organise extracurricular activities to foster a proactive, develop reading
habits independently;

- to organise literary reading lessons, literary games, creative contests, and
theatricalised classes;

- toencourage pupils’ creativity as a means of developing reading competence.

The foundations of secondary school pupils” reading competence were examined in
various research conducted by foreign and domestic scholars. The approaches enable us to
view the object of study as an integrated system, accounting for the distinctive qualities of
reading and age-related attributes of pupils, with the goal of determining the individual
position of school pupils in reading activities.

Methodology

For several decades, the concept of "reading competence" has been studied in
methodology, and it contains a collection of knowledge, skills, and abilities that allow the
learner to work on learning texts. The following definition of the notion of reading
competence was developed based on a review of scientific literature aimed at investigating
the structural and substantive relationship between the words "reading literacy", "reading
activity", "reading ability", and "competence". Reading competence is a combination of
knowledge and abilities that enable a person to choose, comprehend, and organise
information offered in printed (written) form, and then successfully use it for both personal
and public purposes (Sultana, 2014).

Richard & Schmidt (2002) defines reading in two ways; first, reading is perceiving a
written text in order to understand its contents. This can be done silently (silent reading).
The understanding that results is called reading comprehension. Second, reading is saying
a written text aloud (oral reading). This can be done with or without understanding of the
contents.

When taken as a whole, the elements of reading competence reflect both the learning
experience and text-working skills. The pupils log the activity approaches used in specific
real-world scenarios to address daily issues. Vital experiences in reading can be seen in three
ways: as a drive to read (motivational component); as a cognitive component arising from
the experience of reading and the reader's perspective; and as an activity component arising
from the skills of conscious reading for the purpose of utilising the information for future
use.

Famous Russian scholars Belkin and Verbitskaya (2001) created the theoretical
foundations for vitagenic training. Vitagenic training is defined as training that is based on
an individual's life experience, intellectual and psychological capacity, and educational
goals. Based on vitagenic training technology approaches, we developed methodological
guidelines for improving all components of reading competence in English lessons so that
pupils develop their reading competence interactively.

We know that fairy tales in English assist to extend perspectives, teach readers how
to perceive and analyse material, and assess character behaviour. Well-known fairy tales are
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ideal to develop reading competence since school pupils are already familiar with the
narrative while learning a variety of new vocabulary and phrases. Therefore, we chose the
fairy tale "Little Red Riding Hood”.

The goal of the pre-text stage of working with the text of the fairy tale is to actualize
personal experience, predict the content of the text based on the pupils' knowledge, their
life experience, titles, pictures, etc(Dhuliawala, 2016; Jurado, 2019; Kerremans, 2018;
Marello, 2020; McCrae, 2017). For example, pupils are asked to determine from the title what
the text is about: "The text is called "Little Red Riding Hood ". Look at the title and suppose
what the text is about". Instead of a title, pupils can be shown an image and asked to express
their own ideas about the content of the text: "Look at the picture and suppose what the text
is about." The technique is especially effective and the pupils' creative potential is also
actualized. Therefore, pupils can be asked to read the key words from the fairy tale written
by the teacher and guess its plot: "Read the words, think about the story and suppose what
the story is about." Having a personal attitude to reading a fairy tale and actively expressing
own versions of events or themes of the text based on their life experience contribute to the
development of the motivational component of reading competence(Cavaghan, 2017;
Martinez-Roig, 2022; Nissan, 2014; Omar, 2020; Tamsah, 2020). The text stage involves
reading the text in order to solve a specific communicative task. The goal of the post-text
stage of working with the text is to use its content to develop pupils' skills in expressing
their thoughts. At this stage, pupils can discuss the behavior of the fairy tale characters and
give them their own assessment. The task of the pupils is to continue the incomplete
sentences, giving an assessment of the behavior of the main character in the fairy tale based
on their own experiences: "Read the sentences and finish them. Little Red Riding Hood was
going in the forest along. Suddenly ...".

This technique contributes to the development of the activity component of reading
competence through analytical and evaluative activities. Thus, the use of this teaching

technology will develop all components of school pupils’ reading competence(Arndt-
Lappe, 2014; Elisa, 2019; Erarslan, 2019; Qiu, 2022; Schlieckmann, 2024).

Result and Discussion

Currently in reading classes, developing critical thinking skills is also promoted as
critical thinking helping pupils think differently, use prior knowledge, question facts,
identify issues, provide solutions, connect with the text and the world, and justify
arguments with examples(Shcherbakova, 2021; Shei, 2014; Shield, 2014). When teaching
different types of reading, teachers must focus on various techniques to comprehend and
summarise the text, isolate key words and moments (description), write down and present
the content of the text in graphic form, use the recorded notes as verbal support for:

In order to support working with texts that involve a graphic representation of
information based on the texts pupils read during English lessons, the technique “thin
versus thick questions” is suggested. Pupils independently compose “thin” questions on
the content of the text, i.e. closed-type questions that require short answers (who, where,
when) and “thick” questions, i.e. open-type questions that require detailed, reasoned
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answers. Working in pairs, they answer the questions of their mates. See an example of this

technique below:

The story Last Leaf by O.Henry

Thin questions

Thick questions

What is the story's setting? (Where is the
story happened?)

What do you think what is the massage

of last leaf?

Who are Johnsy and Sue?

What will happen when the last leaf

falls?

How did Johnsy and Sue meet?

Why did the doctor visit Sue's and

Johnsy's place?

What does the doctor say about her

illness?

How Sue helped Johnsy?

Who is Mr Behrman?

What saved Johnsy's life?

What is Mr Behrman's dream?

How does Mr Behrman's painting

influence Johnsy's life?

What happens to Old Behrman at the end
of the stody?

What is ironic about the masterpiece?

This technique aims to promote realistic language usage while also fostering critical
thinking in English lessons. Of course, it can be challenging for pupils and takes practice.
Thinking critically becomes considerably more difficult when done in a foreign language.
However, teachers are encouraged to select reading based tasks focusing on critical thinking

abilities while simultaneously fostering language use and reading competence.

Discussions.

Another technique K-W-L strategy KWL which stands for Know-What-Learned.

What | know

What | want to know

What | leaned

KWL involves three major cognitive steps: assessing students’ background
knowledge about the topic, and evaluating what they learned about the topic. This can be

used in reading classes in various ways:
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* Ask students to talk in pairs about what they already know about the topic of the
text. This information should be freely volunteered and written in column 1 of the
table.

* Ask students to categorize the information they have voluntered. This can be
done through various grouping strategies, such as, semantic webbing or word
map.

e Ask students to make predictions about the information the text will contain.
These predection should be based on students” background kowledge and on the
categories of information genered in pairs.

* Have students generate their own questations about the text this can be discussed
and recorded in the “W”- what we want to find out section.

* Have students read the text and record any answers to their question.

¢ Upon completion of the task, provide students with an opportunity to discuss
and record the information learned and how that data relates to their prior
knowledge (Pranata, 2019).

Conclusion

To conclude, the techniques presented above make English reading classes more
interactive, school pupils learn to find the most important points from the texts, formulate
their thoughts briefly and clearly, actively reconstruct sentences from the sample text, build
conclusions and logical chains of evidence of their point of view, conduct a discussion,
which ensures the formation of reading competence, and the development of critical
thinking and creative abilities. Modern methods and techniques for teaching meaningful
reading significantly increase the effectiveness of the process of teaching foreign languages.

References

Arndt-Lappe, S. (2014). Analogy in suffix rivalry: The case of English -ity and -ness. English
Language and Linguistics, 18(3), 497-548. https://doi.org/10.1017/5136067431400015X

Anderson, R., Hiebert, E., Scott, J., & Wilkinson, I. (1985). Becoming a nation of readers: The
report of the commission on reading. Washington, DC: National Institute of Education
and the Center for the Study of Reading.

Cavaghan, R. (2017). Making gender equality happen: Knowledge, change and resistance in
EU gender mainstreaming. Making Gender Equality Happen: Knowledge, Change and
Resistance in EU Gender Mainstreaming, 1-230. https://doi.org/10.4324/9781315658544

Chambers, G. (2019). Pupils” perceptions of Key Stage 2 to Key Stage 3 transition in modern
foreign languages. Language Learning Journal, 47(1), 19-33.

https://edu.pubmedia.id/index.php/jpbi



Pubmedia Jurnal Pendidikan Bahasa Inggris Vol: 2, No 1, 2024 60f7

https://doi.org/10.1080/09571736.2016.1172331

Dhuliawala, S. (2016). SlangNet: A WordNet like resource for English slang. Proceedings of
the 10th International Conference on Language Resources and Evaluation, LREC 2016, 4329—
4332.

Elisa, M. (2019). A corpus-based analysis of new English blends. Lexis - Journal in English
Lexicology, 14. https://doi.org/10.4000/LEXIS.3660

Erarslan, A. (2019). Primary school second grade english language teaching program:
Insiders” views on its strengths and weaknesses. Elementary Education Online, 18(4),
1467-1479. https://doi.org/10.17051/ilkonline.2019.631471

Hasan, M. K. (2022). Examining the predictive role of derivatives of morphological
knowledge to reading comprehension. Heliyon, 8(2).
https://doi.org/10.1016/j.heliyon.2022.e08870

Jurado, A. B. (2019). A study on the “wordgasm”: the nature of blends’ splinters. Lexis -
Journal in English Lexicology, 14. https://doi.org/10.4000/LEXIS.3916

Kamaruddin, S. F. (2023). Reading anxiety in online classroom among Malaysian university
learners: Lessons from pandemic to post pandemic era. International Journal of English
Language and Literature Studies, 12(1), 45-59. https://doi.org/10.55493/5019.v12i1.4706

Kerremans, D. (2018). Mining the Web for New Words: Semi-Automatic Neologism
Identification with the NeoCrawler. Anglia, 136(2), 239-268.
https://doi.org/10.1515/ang-2018-0032

Marello, C. (2020). New Words and New Forms of Linguistic Purism in the 21st Century:
The Italian Debate. International Journal of Lexicography, 33(2), 168-186.
https://doi.org/10.1093/ijl/ecz034

Martinez-Roig, R. (2022). Gamification in the Improvement of Speaking Competences in the
English as a Foreign Language Classroom: A Case Study. Education and the Collective
Construction of Knowledge, 135-154.

McCrae, J. (2017). The colloquial WordNet: Extending Princeton WordNet with neologisms.
Lecture Notes in Computer Science (Including Subseries Lecture Notes in Artificial Intelligence
and Lecture Notes in Bioinformatics), 10318, 194-202. https://doi.org/10.1007/978-3-319-
59888-8_17

Nissan, E. (2014). Knowledge engineering for word-formation: Generating and evaluating
candidate neologisms. Lecture Notes in Computer Science (Including Subseries Lecture
Notes in Artificial Intelligence and Lecture Notes in Bioinformatics), 8003, 365-434.
https://doi.org/10.1007/978-3-642-45327-4_11

https://edu.pubmedia.id/index.php/jpbi



Pubmedia Jurnal Pendidikan Bahasa Inggris Vol: 2, No 1, 2024 7of7

Omar, M. K. (2020). Knowledge, skills, and attitudes as predictors in determining teachers’
competency in Malaysian TVET institutions. Universal Journal of Educational Research,
8(3), 95-104. https://doi.org/10.13189/ujer.2020.081612

Pranata, M. S. A. (2019). The Teaching of Reading in Senior Secondary School. International
Journal of English Education and Linguistics (IJoEEL), 1(2), 90-97.

Qiu, X. (2022). Creating an effective English-Medium Instruction (EMI) classroom: Chinese
undergraduate students’ perceptions of native and non-native English-speaking
content teachers and their experiences. International Journal of Bilingual Education and
Bilingualism, 25(2), 641-655. https://doi.org/10.1080/13670050.2019.1707769

Rivas, E. A. (2023). Aesthetic emotions and multimodal reading: towards the development
of emotional competencies in EFL. Tejuelo, 38, 231-260. https://doi.org/10.17398/1988-
8430.38.231

Schlieckmann, R. (2024). Speaking Connects—Oral Exams at the Transition from the
Primary to the Secondary EFL Classroom. English Language Education, 36, 167-186.
https://doi.org/10.1007/978-3-031-59321-5_10

Shcherbakova, I. (2021). The experience of project training on classes for foreign language
by students of nonlinguistic specialties. Journal of Applied Research in Higher Education,
13(1), 287-299. https://doi.org/10.1108/JARHE-02-2020-0033

Shei, C. (2014). Understanding the chinese language: A comprehensive linguistic
introduction. Understanding the Chinese Language: A Comprehensive Linguistic
Introduction, 1-384. https://doi.org/10.4324/9781315767222

Shield, A. (2014). Preliminary findings of similarities and differences in the signed and
spoken language of children with autism. Seminars in Speech and Language, 35(4), 309—
320. https://doi.org/10.1055/s-0034-1389103

Sultana, F. (2014). Efficacy of Outside — Classroom English Language Learning: A Study of
Intermediate Bengali Medium Pupils Studying English at Tertiary Level in Bangladesh.

Tamsah, H. (2020). Training, knowledge sharing, and quality of work-life on civil servants
performance in Indonesia. Journal of Ethnic and Cultural Studies, 7(3), 163-176.
https://doi.org/10.29333/ejecs/514

Beaxkun A. C. BurarenHoe oOpaszoBaHMe KaK Hay4dHO-Iledarormdeckas kareropms / A. C.
beaxnn, H. O. Bepouiikas // O6pasosanne 1 Hayka. 2001. Ne 3. C. 18-28.

https://edu.pubmedia.id/index.php/jpbi



