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Introduction

Effective communication skills are crucial in education as they significantly enhance
student learning experiences and outcomes. Teachers must be adept in professional
problem-solving, subject knowledge, and pedagogical techniques to adapt to diverse
teaching scenarios (Zuljan & Vogrinc, 2010). Willingness to Communicate (WTC) is a key
factor in language learning, influenced by self-communicative competence, communication
apprehension, and individual psychological traits such as introversion and self-esteem,
which directly impact students' confidence and participation levels (MacIntyre et al., 1998;
Shamsudin et al, 2017). Developing communicative competence—which includes
linguistic, discourse, sociocultural, and strategic competencies—is essential for boosting
learners' confidence and effectiveness in communication (Maclntyre et al., 1998).
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Methodology

Teacher support plays a pivotal role in nurturing these competencies. Research
highlights the importance of teacher involvement, immediacy, and autonomy support in
fostering positive student attitudes, engagement, and language proficiency (Wen &
Clement, 2003; Amalia et al., 2023). Autonomy support from teachers fosters a growth-
oriented mindset and increases students’ WTC, particularly in language classrooms
(Nuratdinova, 2024; Amalia et al., 2023). Teacher support is also linked to enhanced self-
efficacy, a sense of school belonging, and improved reading comprehension (Chang &
Bangsri, 2020). By providing a supportive environment, teachers empower students to take
ownership of their learning, promoting self-reliance and active participation (Welde, 2016).

WTC is a dynamic psychological state that fluctuates based on perceived
communicative competence, anxiety levels, and the social or linguistic environment. It has
evolved to become a crucial aspect of L2 learning, influenced by a combination of
psychological, linguistic, and social factors (MacIntyre et al., 1998; Bursali & Oz, 2017).
Research suggests that individual differences, error correction, and social interactions are
critical in shaping students’ WTC, particularly in immersion programs (Maclntyre et al,,
2011). Professional competence in teaching includes linguistic competence, self-
communicative competence, and problem-solving abilities, all of which are essential for
adapting to the needs of diverse learners (Adbullayeva, 2023). Linguistic competence
involves using appropriate language in context (Turjoman, 2016), while self-communicative
competence is developed through practice and engagement in speaking activities
(Shamsudin et al., 2017). Teachers play a crucial role in supporting these competencies by
providing challenging activities and constructive feedback to enhance students' academic
capabilities and self-efficacy (Oraif, 2018). Communicative competence includes linguistic,
discourse, actional, sociocultural, and strategic competencies. Linguistic competence
involves knowledge of language elements, while discourse competence focuses on
organizing spoken or written text. Actional competence aligns intent with linguistic forms,
and sociocultural competence ensures appropriateness in social contexts. Strategic
competence aids in compensating for communication deficiencies (Maclntyre et al., 1998;
Reyes et al., 2022).

Developing self-perceived communicative competence significantly affects students'
WTC and language use frequency (MacIntyre et al.,, 1998; Kamdideh & Barjesteh, 2019).
Teacher support is also vital for promoting communicative competence. Teachers who
express care and understanding create a conducive environment that enhances students'
self-efficacy, sense of belonging, and overall communication abilities (Chang & Bangsri,
2020). This is especially important for students from lower socioeconomic backgrounds, as
teacher support can significantly boost their WTC and reduce communication anxiety. To
promote communicative competence, teachers can use strategies such as role-playing
activities (Tadjimova, 2024), which build confidence and increase WTC by allowing
students to practice language skills in realistic scenarios (Ayers-Glassey & MacIntyre, 2019;
Shamsudin et al., 2017). Lexical competence, or the knowledge of vocabulary, including
word meanings, usage, and collocations, is another critical aspect of language proficiency
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(Turjoman, 2016; Ali & Saberg, 2018, Alimbetova, 2024). It enhances fluency and accuracy
and contributes to overall communicative competence. Teachers can facilitate vocabulary
development through collaborative learning activities within the Zone of Proximal
Development (ZPD), where peer collaboration enhances learning outcomes (Suo & Hou,
2017). Innovative teaching approaches, such as the flipped classroom, allow students to
engage in autonomous and creative learning activities, which have been particularly
beneficial for enhancing speaking skills and linguistic knowledge (Aburezeq, 2019).

Teacher-student interactions also play a pivotal role in boosting students' self-
efficacy and preference for interactive learning environments, such as flipped classrooms
(Li & Yang, 2021). Teacher support indirectly improves students' reading abilities and
overall academic engagement by fostering a sense of belonging and reducing anxiety
(Chang & Bangsri, 2020). Creating a supportive classroom environment for effective
communication involves prioritizing teacher involvement and immediacy, which are
critical for promoting student engagement and positive learning outcomes (Wen & Clement,
2003). Implementing innovative teaching methods, like flipped classrooms, with adequate
teacher support, further enhances students' learning experiences and encourages active
participation (Iwasaki, 2017). Additionally, addressing student anxiety, particularly related
to oral communication, is essential in creating a conducive environment for effective
communication (Amengual-Pizzaro, 2018). By fostering strong teacher-student
relationships and providing support for innovative instructional approaches, educators can
create a classroom atmosphere that facilitates effective communication and enhances overall
academic success.

Result

Various case studies demonstrate the successful implementation of teacher support
in enhancing communication competencies. For example, teachers who adopt autonomy-
supportive pedagogy significantly boost students' motivation to engage in English
communication by fostering a growth-oriented mindset (Amalia et al., 2023). The quality of
teacher-student interactions, characterized by care and understanding, is also linked to
improved self-efficacy and a sense of belonging, which are crucial for enhancing reading
abilities and overall communication skills (Chang & Bangsri, 2020). Individualized
communication from teachers has been shown to build strong relationships and maintain
motivation among both high-achieving students and underachievers (Suo & Huo, 2017).

Teacher support interventions have a significant impact on students' willingness to
communicate (WTC) in a second language. For instance, strategies such as choosing
student-initiated topics and fostering positive group dynamics can enhance WTC (Lee et al.,
2019). In hierarchical educational settings like China, teacher involvement and immediacy
are critical in increasing student engagement and fostering positive affect (Wen & Clement,
2003). These interventions underscore the importance of teacher-student relationships in
promoting effective communication in the classroom. Moreover, perceived teacher support
has been linked to improvements in self-efficacy and school belonging, which indirectly
enhance academic abilities such as reading proficiency (Chang & Bangsri, 2020).
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In terms of professional competence, teacher involvement characterized by affection,
care, and understanding fosters emotional security and enthusiasm, which are essential for
students' professional growth. Teacher immediacy —demonstrated through verbal and non-
verbal behaviors that promote closeness and warmth—has been found to positively
correlate with students' affective learning and motivation, thereby enhancing their
professional competence. Similarly, teacher support plays a crucial role in developing
communicative competence. Personalized interactions and engaging learning resources,
such as those provided through social media platforms, further enhance students' intrinsic
motivation and confidence, improving their communicative competence (Wang & Qi, 2018).
Teacher support, including involvement and immediacy, also boosts students' self-
perceived communicative competence, which is vital for improving WTC in the L2
classroom (Kamdideh & Barjesteh, 2019).

Effective teacher support practices across various educational settings, including
flipped classrooms, highlight the importance of teacher involvement, immediacy, and
autonomy support in fostering student engagement, motivation, and academic success. For
example, the use of Teaching Assistants (TAs) in flipped classrooms enhances student
learning experiences, with TA support being essential for successful implementation
(Iwasaki, 2017). These examples illustrate how teacher support not only impacts students'
academic and social achievements but also plays a significant role in promoting
communication competencies and overall educational outcomes.

Best Practices and Strategies for Teacher Support

Effective teacher support practices are fundamental to fostering a positive learning
environment and enhancing student outcomes. Research underscores several key strategies
that contribute to effective teacher support, including peer collaboration, inclusive practices,
and positive behavior interventions.

One of the most impactful strategies is peer collaboration among teachers. Utilizing
reflective circles, for instance, promotes mutual support and awareness of diverse
perspectives, which in turn enhances teachers' confidence and their capacity for change
(Gardner et al., 2022). This model of collaboration encourages critical reflection, allowing
teachers to navigate complex classroom challenges together. In doing so, they not only
improve their teaching practices but also contribute to a more cohesive and supportive
educational community. In inclusive practices, flexibility is crucial for addressing the
diverse needs of students. Effective teaching in inclusive settings emphasizes collaboration
between teachers and students, adapting instructional methods to cater to different learning
styles and challenges. Research has shown that varied instructional approaches, such as
one-on-one support and small group interactions, significantly improve learning outcomes
for students with special needs (Buli-Holmberg & Jeyaprathaban, 2016). These practices
ensure that every student receives the support necessary to succeed, thereby promoting
equity in education.

Positive Behavior Support (PBS) is another essential strategy for fostering a
supportive classroom environment. Implementing PBS strategies helps in the development
of students' social skills and encourages positive decision-making (Sargeant, 2017). By
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acknowledging the diverse backgrounds of students and addressing potential value
conflicts between students and teachers, PBS strengthens the student-teacher relationship,
which is vital for creating a conducive learning environment. However, while these
practices are effective, challenges remain in ensuring that all teachers have the necessary
skills and knowledge to implement them effectively, particularly in diverse and inclusive
classrooms.

Integrating teacher support into everyday teaching is critical for enhancing
educational outcomes and addressing the needs of diverse learners. Effective strategies
include the utilization of Learning and Teaching Support Materials (LTSMs), fostering
collaboration among educators, and implementing differentiated instruction. Teachers are
encouraged to integrate LTSMs into their teaching practices to mediate learning effectively.
For instance, the South African National Policy Guidelines advocate for teachers to act as
mediators, ensuring quality education through the strategic use of LTSMs (Nqgabeni &
Cishe, 2023). Moreover, professional development in this area is essential for equipping
teachers with the skills needed to utilize these materials effectively. Collaborative support
among educators is also vital. Research by Davidson (2017) illustrates that long-term
engagement in collaborative activities among teachers leads to improved instructional
practices and better outcomes for diverse learners. By working together, teachers can
address challenges more effectively and refine their pedagogical strategies, ultimately
benefiting their students.

Differentiated instruction is particularly important for supporting learners with
specific learning difficulties. Mavuso (2014) highlights that strategies such as differentiation,
peer support, and re-teaching are crucial for ensuring that all students receive the tailored
support they need. However, challenges such as limited resources and varying levels of
teacher engagement can hinder the implementation of these strategies. Addressing these
barriers is crucial for maximizing the potential of teacher support in everyday teaching.

Finally, professional development (PD) opportunities are essential for enhancing
teachers' support skills and overall effectiveness in the classroom. Ongoing, needs-based PD
programs have been shown to significantly improve teaching competence and student
learning outcomes. Types of PD activities that are particularly effective include
collaborative learning programs, like the Cluster-based Mentoring Programme, which
fosters peer support and enhances pedagogical skills (Meher, 2012). Additionally,
curriculum adaptation training has been demonstrated to improve teachers' ability to
systematically and effectively adapt their teaching to meet diverse student needs
(Nalbantoglu & Biimen, 2024).

Discussion

Teacher support is undeniably a cornerstone in the development of students'
communication competencies. Effective communication skills are vital in education, as they
significantly enhance student learning experiences and outcomes. Teachers who are
proficient in professional problem-solving, subject knowledge, and pedagogical techniques
are better equipped to adapt to diverse teaching scenarios, thereby fostering an environment
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where students can thrive. The concept of Willingness to Communicate (WTC) plays a
crucial role in this context, as it directly impacts students' confidence and participation
levels. Through the nurturing of communicative competence —which includes linguistic,
discourse, sociocultural, and strategic competencies—teachers can significantly boost
learners' confidence and overall effectiveness in communication. Teacher support,
characterized by involvement, immediacy, and autonomy support, is essential in fostering
these competencies, ultimately leading to improved student engagement, self-efficacy, and
academic success.

Given the profound impact of teacher support on student outcomes, it is imperative
that educational institutions prioritize and invest in comprehensive teacher support
programs. These programs should focus not only on enhancing teachers' professional and
communicative competencies but also on equipping them with the skills needed to create
inclusive and supportive learning environments. Institutions should also emphasize the
importance of ongoing professional development opportunities, ensuring that teachers
have access to the latest pedagogical strategies and resources. By investing in teacher
support, schools can cultivate a more effective and engaged teaching workforce, which in
turn leads to better student outcomes. Educational leaders must recognize that the success
of their institutions hinges on the quality of teacher support and should, therefore, make it
a top priority in their strategic planning and resource allocation.

The long-term impact of enhanced communication competencies cannot be
overstated. Students who develop strong communication skills are better equipped to
navigate academic challenges, engage in meaningful interactions, and succeed in a variety
of professional settings. These competencies are not only crucial for academic success but
also for lifelong learning and personal growth. Teacher support plays a pivotal role in this
process, as it helps to reduce communication apprehension, build self-confidence, and foster
a sense of belonging among students. As students become more adept at communicating,
they are likely to experience improved academic performance, greater participation in
classroom activities, and stronger social connections. Ultimately, by enhancing
communication competencies through targeted teacher support, educational institutions
can positively influence the trajectory of their students' lives, leading to better educational
outcomes and more successful futures.

Conclusion

In conclusion, the integration of robust teacher support practices into everyday
teaching, coupled with ongoing professional development, is essential for fostering
communication competencies that will benefit students long after they leave the
classroom. Educational institutions have a responsibility to invest in these practices,
ensuring that both teachers and students are well-equipped to meet the challenges of the
modern educational landscape.
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